
Cover/Signature Page – New Programs Follow-up Report Template 
 

Institution Submitting Request: Dixie State University 
Program Title: Psychology Program 
School or Division or Location: School of Humanities 
Department(s) or Area(s) Location: Social & Behavioral Sciences Department 
Recommended Classification of Instructional Programs (CIP) Code1: 42.0101 
Board of Regents’ Approval Date:   
 
Proposal Type (check all that apply): 
 

Regents’ General Consent Calendar Items 

R401-5 OCHE Review and Recommendation; Approval on General Consent 
Calendar 

SECTION NO. ITEM 

5.6.1  Three-Year Follow-Up Report of Recently Approved Programs 

5.6.2  Two-Year Follow-Up Report of Fast Tracked Certificate 

 
 
Chief Academic Officer (or Designee) Signature: 
I certify that all required institutional approvals have been obtained prior to submitting this request to the Office of the 
Commissioner. 
 
______________________________________ 
Signature     Date:  MM/DD/YEAR 
 
Printed Name: Bill Christensen 
 
 
  

                                                           
1 CIP codes must be recommended by the submitting institution. For CIP code classifications, please see http://nces.ed.gov/ipeds/cipcode/Default.aspx?y=55.  

http://nces.ed.gov/ipeds/cipcode/Default.aspx?y=55


Report – Third-Year Report Template 
Dixie State University 
Psychology Program 

02/02/2015 
 
 
Program Description 
 
Psychology is a program within the Department of Social and Behavioral Sciences and the School of Humanities. 
The Psychology Program was approved by the Board of Regents on January 15th, 2010, and implemented 
immediately thereafter. This is the first review of the Psychology Program and includes the academic years of 2009-
2010 through 2012-2013.  
 
Mission 
 
The Psychology Program intends to develop graduates who have the knowledge and skills required to: enter the 
workforce upon graduation; pursue advanced study in psychology or a closely related behavioral science discipline; 
pursue degrees in medicine, law, business, or numerous other professional fields; and more generally, to gain 
valuable insight into their own and others’ behavior.  
 
History 
 
At the inception of the Psychology Program, there were three full-time tenure-track faculty. Nine additional full and 
part-time faculty were hired between 2010-11 and 2012-2013. 
 
At the inception of the Psychology Program, there was one full-time staff member for the Department of Humanities 
and Social Sciences. Two part-time staff members were hired to replace the full-time staff member who moved with 
the English Department. The two staff members share their time with Humanities and Social Sciences (psychology, 
sociology, history, and political sciences).  
 
Noteworthy Changes  
 
The Psychology Program proposal was reviewed March 29, 2009, by David Strayer, Chair of the Undergraduate 
Committee, Department of Psychology, University of Utah. The recommendations of the Reviewer were: 
 

A. The reviewer noted discrepancies in course credits for PSY 1010, PSY 2010, PSY 3000/PSY 3005, and 
PSY 3010/PSY 3015. PSY 1010 is aligned with other colleges and universities in Utah except the 
University of Utah which appears to have increased the credits for this course to 4. PSY 2010 is a 
course that is unique to DSU as it is a writing course focusing on the APA writing style. PSY 3000/3005 
was combined into one 4 credit course and numbered PSY 3000 and is in alignment with the University 
of Utah. There is a similar course at Utah State University with the same number of credits, but 
numbered PSY 3600/3605. PSY 3010/3015 was combined into PSY 3010 and is in alignment with the 
University of Utah. There is a similar course at Utah State University with the same number of credits, 
but numbered 3610.  

B. The reviewer noted that PSY 4000, History of Psychology is 3 credits. The same course appears at 
other institutions for the same number of credits, but with different course numbers.  The course is 
substantively the same despite variation in course numbering. 

C. The reviewer noted that PSY 3200, Development in Infancy and Childhood is 3 credits. The same 
course is offered at other institutions for the same number of credits, but with different course numbers. 
The course is substantively the same despite variation in course numbering. 



D. The reviewer noted that PSY 3700, Personality Theory is 3 credits. The same course is offered at other 
institutions for the same number of credits, but with different course numbers. The course is 
substantively the same despite variation in course numbering. 

E. The reviewer noted that PSY 3111, Behavioral Neuroscience is 3 credits. There is variation in the 
number of credits for this course at different universities in Utah.  This course was renumbered PSY 
3710 for 3 credits to align with Weber State University. Utah State University offers a substantively 
similar course numbered PSY 3460. 

F. The reviewer had concerns about the total number of credits for the major. The DSU program requires 
47 credits in Psychology, while the University of Utah requires 41 units plus 12 affiliated units and Utah 
State University requires 46 units.  The substantive requirements are relatively similar across 
institutions.  

G. The reviewer had concerns about faculty staffing. Since the inception of the program, 4 additional full-
time faculty, and 5 part-time faculty have been hired, in addition to numerous adjunct faculty.  

H. The reviewer had concerns about PSY 1010, 1100, 3000, 3010, 3120, 3410 and 3400/3460 as 
prerequisites for other courses and limiting students’ opportunities to complete the Psychology 
Program. A sufficient number of these sections of these courses have been offered with the addition of 
faculty and there have been no limitations to students’ ability to complete the Psychology Program.  
 

Students may pursue a Bachelor of Arts or Bachelor of Science in Psychology or a Psychology emphasis in 
Integrated Studies. Minors in Psychology and Health Psychology are under review with an anticipated start date in 
2014.  
 
 Degrees offered solely by the Psychology Program 
 B.A. Psychology 
 B.S. Psychology 
 
 Interdisciplinary degrees  
 B.A. Integrated Studies 
 B.S. Integrated Studies 
 B.A. Social Studies Composite  

B.S. Social Studies Composite  
 

Goals 
 

The Psychology Program at Dixie State University is committed to:  
 

 Developing students who value the search for knowledge by means of scientific methods and research and 
to providing students with the knowledge and skills to do so. 

 Developing students who appreciate and understand that behavior results from complex interaction between 
physiological systems, genetic influences, experiential and environmental factors and social forces.  

 Developing students whose understanding of psychology reflects integration of a variety of theoretical 
perspectives. 

 Developing students who appreciate the power of applied psychology to foster physical, psychological and 
communal well-being. 

 Inspiring students to act ethically as scholars and as future practitioners of psychology. 

 Inspiring students to value to use critical thinking as students, scholars, consumers of media, and targets of 
influence.  

 Inspiring students to commit themselves to a lifetime pursuit of knowledge and understanding. 



 
Program Learning Outcomes 
 
Program learning outcomes are detailed in Appendix A. The outcomes were adapted from the APA guidelines for the 
undergraduate psychology major (American Psychological Association, 2007), and from Teaching, learning, and 
assessing in a developmentally coherent curriculum (Task Force on Strengthening the Teaching and Learning of 
Undergraduate Psychological Science, 2007) and were included in the Psychology Program proposal. 
 
General Education Learning Outcomes 
 
Three courses in Psychology meet the criteria for general education: PSY 1010, PSY 1100 and PSY 2800. PSY 1100 
also meets the criteria for Global and Cultural Perspectives. Relevant General Education learning outcomes for PSY 
1010, 1100 and 2800 are contained in Appendix A (items 1.6, 1.7, 1.9, 2.1, 2.2, 2.3, 2.4, and 2.5 from the Program 
Learning Outcomes). Global and Cultural Learning Outcomes for PSY 2800 include items 1.9, 2.12, 2.15, and 3.1. 
 
Alignment with DSU’s Core Themes and Strategic Priorities 
 
The Psychology Program’s mission is clearly aligned with DSU’s core themes and strategic priorities as set forth in 
Table 1.  
 
Table 1. Psychology Program Alignment with the Dixie State University Mission and Goals 

Dixie State University Mission and Goals Psychology Program Mission and Goals 

Dixie State University promotes a campus-wide culture of 
learning; delivers excellent teaching; and prepares 
knowledgeable and competent students who achieve 
their educational goals. 

Inspiring students to commit themselves to a lifetime 
pursuit of knowledge and understanding. 
 
Developing students who value the search for knowledge 
by means of scientific methods and research and to 
providing students with the knowledge and skills to do 
so. 
 
Developing students whose understanding of psychology 
reflects integration of a variety of theoretical 
perspectives. 

Dixie State University invests in a culture of values which 
include service, citizenship, diversity, ethics, and 
collaboration. 

Developing students who appreciate the power of 
applied psychology to foster physical, psychological and 
communal well-being. 
 
Inspiring students to act ethically as scholars and as 
future practitioners of psychology. 
 
 
 

Dixie State University builds and maintains strong 
relationships between students, faculty, staff and 
community to foster economic growth and a continuum of 
educational, cultural and recreational enrichment. 

Inspiring students to value to use critical thinking as 
students, scholars, consumers of media, and targets of 
influence.  
 
Developing students who appreciate the power of 
applied psychology to foster physical, psychological and 
communal well-being. 



 
Learning Outcomes Mandated or Recommended by External Associations 
 
The learning outcomes for the Psychology Program are the learning outcomes recommended by the American 
Psychological Association.  
 
Psychology Program Curriculum and Program Learning Outcomes 
 
Alignment of the Psychology Program curriculum with the program learning outcomes is set forth in Appendix B. 
 
Curriculum 
 
The Psychology Program curriculum is based on the American Psychological Association Guidelines for the 
Undergraduate Major (2006). Students are provided a broad foundation in psychology starting with PSY 1010, the 
prerequisite for nearly all other psychology courses. All students are required to take PSY 4000 and PSY 4910, two 
integrative courses in psychology in their senior year. The goal of these courses is for students to integrate the many 
subfields in psychology through the development of the discipline and through the development of an applied or 
research paper and presentation. Given DSU’s mission, size and goals, the Psychology Program provides excellent 
breadth and depth.   
 
The Psychology Program is comparable to the program at the University of Utah and Utah State as well as other 
peer institutions. Psychology faculty have participated in discussions with representatives of each USHE institution at 
the annual Major’s meeting. As a result of this interaction, the Psychology Program is consistent with the high 
standards established by sister programs in the state, while offering a curriculum that capitalizes on the unique 
faculty expertise, and more importantly, the unique Dixie State University Mission. 
 
Course Additions and Deletions 
 
There have been no course deletions in the past three years, as the main goal was to implement the proposed 
program and expand course offerings. The Psychology program strives to align courses with other Utah institutions 
as much as possible. The courses that have been added in the past three years are:  
 

 PSY 1001, Orientation to Psychology and the Social Sciences: This course was requested by DSC as a 
First Year Experience course to increase student retention. 

 PSY 1210, Psychology of Personal Growth: This course was included in the Psychology Program proposal 
as PSY 2210. 

 PSY 1800/1810/PSY 1820, Psychology Work Experience: These courses were included in the Psychology 
Program proposal. 

 PSY 2000, Writing in Psychology: APA Style: This course was included in the Psychology Program proposal 
and serves as a prerequisite for all other upper-division Psychology courses. 

 PSY 2430, Stress Management: This course was included in the Psychology Program proposal. 

 PSY 2480, Substance Abuse: Prevention: This course was included in the Psychology Program proposal. 

 PSY 2800, Human Sexuality: This course was added due to faculty expertise and high student interest. 
There was no other comparable course offered at DSC, while it is a general education course at many other 
universities across the United States. 

 PSY 3100, Profiling Deviant Behavior: This course was added based on student interest (this course is 
cross-listed with Criminal Justice). 

 PSY 3120, Cognitive Psychology: This course was included in the Psychology Program proposal. 

 PSY 3200, Development in Infancy and Childhood: This course was included in the Psychology Program 
proposal. 



 PSY 3220, Adolescence and Emerging Adulthood: This course was included in the Psychology Program 
proposal. 

 PSY 3230, Adult Development and Aging: This course was included in the Psychology Program proposal.  

 PSY 3420, Psychology of Culture and Diversity: This course was added due to faculty expertise, to provide 
coverage of issues in Psychology and based on campus needs for diversity-related courses. 

 PSY 3460, Health Psychology: This course was included in the Psychology Program proposal. 

 PSY 3712, Human Learning and Memory: This course was added due to faculty expertise and to provide 
additional upper-division electives. 

 PSY 3720, Psychopharmacology: This course was added due to faculty expertise and high student interest. 
This course provided additional depth in the areas of biological and applied psychology. 

 PSY 4120, Testing and Measurement: This course was added due to faculty expertise and to prepare 
students for graduate study in Psychology. 

 PSY 4140, Cognitive Neuroscience: This course was added due to faculty expertise and student interest. 
This course provided additional depth in the areas of cognitive and biological psychology. 

 PSY 4150, Sensation and Perception: This course was included in the Psychology Program proposal. 

 PSY 4000, History of Psychology: This course was included in the Psychology Program proposal. 

 PSY 4160, Attention and Consciousness: This course was included in the Psychology Program proposal. 

 PSY 4200, Psychology of Morality: This course was included in the Psychology Program proposal. 

 PSY 4300, Introduction to Counseling and Psychotherapy: This course was included in the Psychology 
Program proposal. 

 PSY 4440, Addiction: This course was included in the Psychology Program proposal. 

 PSY 4510, Industrial/Organizational Psychology: This course was added due to faculty expertise and to 
offer breadth in applied psychology. 

 PSY 4860: Psychology Practicum: This course was added to provide students an opportunity to participate 
in professional activities in Psychology. 

 PSY 4910, Capstone Research in Psychology: This course was included in the Psychology Program 
proposal. 

 
Enrollment and Revenue Data  
 
Student enrollment data are set forth in Table 2. The data reveal a rapid increase in enrollment in the Psychology 
Program over the past three years with increases of 56% from the first to second year and an additional 12% from 
the second to third year of the program. Graduation rates increased 60% in the second year of the program and 67% 
by the third year of the program.  
 
Table 2. Student Credit Hours, FTE and Graduation 

 Fall 2010 Fall 2011 Fall 2012 

Student Credit Hours 3988 5291 5244 

Majors 239 373 419 

Full-time Equivalent 265.87 352.73 349.6 

Enrollment 1350 1764 1731 

Graduation 15 24 40 

 
Program Costs  
 
Table 3. Psychology Program Costs. 

Psychology Program Costs 

Expenses    

  AY 10-11 AY 11-12 AY 12-13 



 Instructional costs 387,543 505,013       565,846  

 Support costs 154,970 169,185       169,683  

 Other expenses - - - 

Total $542,513 $674,197 $   735,528  

Revenues    

 Legislative appropriation 329,307 394,813       438,471 

 Grants 8,453 - - 

 Reallocation - - - 

 Tuition to program 204,753 279,385       297,057  

 Fees - - - 

Total Revenue $542,513 $674,198 $   735,528  

     

Differences 0 1 $            0 

     

 
 
ENROLLMENT-RELATED INFORMATION: 
 
Admission Criteria  
 
Students must declare as Psychology majors to be admitted to the program and enroll in upper-division courses. 
 
Graduation Criteria 
 
 1. Complete a minimum of 120 college-level credits (1000 and above). 
 2. Complete at least 40 upper-division credits (3000 level and above). 
 3. Complete at least 30 upper-division credits at DSU for institutional residency. 
 4. Cumulative GPA of 2.0 or higher. 
 5. Grade C or higher in each Core Discipline, Research Area, and Psychology Elective course. 
 
Students  
 
Student profile data are presented in Table 4. Data reveal that between 61% to 64% percent of students in the 
Psychology major are female, and between 7 and 17% of students are minorities.  
 
Table 4. Student Data 

    

 Fall 2010 Fall 2011 Fall 2012 

Male 94 137 149 

Female 145 236 270 

Minority 40 56 54 

White 190 307 357 

Other 9 10 8 

Full-time 177 267 287 

Part-time 62 106 132 

Freshman 126 150 134 

Sophomore 40 78 90 

Junior 49 82 98 

Senior 24 63 97 

Average age 24.76 25.67 26.92 



Average ACT Comp 20.58 20.86 20.47 

Count composite ACT 19 18 22 

 
Despite the rapid growth of the Psychology Program over the past three years, there is a strong focus on student 
development. First, classes in Psychology are relatively small to ensure a personalized education for Psychology 
majors with a limit of 45 students for lower-division courses and 25 for upper-division courses. Second, students in 
Psychology typically pursue one of two primary objectives. The first is to pursue advanced study in applied areas of 
Psychology (or related fields). To meet this need, the Psychology Program offers five upper-division courses to 
prepare students for advanced study in applied areas in addition to a strong foundation in statistics, research 
methods and the American Psychological Association writing style. The second primary objective is to pursue 
advanced study in the scholarly study of Psychology. To meet this growing need, in addition to providing a broad 
foundation in statistics, research methods and the American Psychological Association writing style, faculty in the 
Psychology Program work closely with students on faculty-led and student-led research. As noted above, faculty 
have mentored psychology students to present research at regional and national conferences.   
 
Third, many students in Psychology are non-traditional students, meaning students that already have careers, are 
returning to school later in life, and/or are have families. Thus, the Psychology Program offers courses at non-
traditional times in the afternoons and evenings, in addition to blended and online sections of courses. The faculty 
have been very flexible in accommodating courses at non-traditional times and undergoing training to develop online 
courses. The Program currently offers PSY 1010, PSY 1100, PSY 2000, 3120, 3410, 3710 and 4000 online. Faculty 
are currently developing PSY 2800 and 3230 for online delivery. With the addition of 3 to 5 more upper-division 
courses in Psychology, students will be able to earn a Psychology degree entirely online. 
 
Assessment of Student Learning 
 
The Psychology Senior Survey has been distributed to all Psychology graduates since the inception of the program. 
In part, results suggest that psychology graduates are satisfied with the DSU Psychology Program and feel that it met 
their expectations. For example: 
 

 Psychology majors take between 4 and 6 semesters to complete their psychology major.  

 Approximately half of responding graduates had a GPA of 3.0 to 3.49 and half had a GPA of 3.5 to 4.0. 

 96% of respondents intend to attend graduate or professional school sometime after graduation. 

 68% intend to attend graduate school within two years of graduation. 

 78% of respondents felt that they learned “a great deal” as a Psychology major. 

 79% of respondents “strongly agreed,” 7% “agreed,” and 7% “slightly agreed” that they are satisfied with 
their choice of Psychology as a major. 

 64% of respondents “strongly agreed” and 36% “agreed” that the Psychology degree met their expectations 
with respect to the knowledge and skills they acquired. 

 79% of respondents “strongly agreed” and 14% “agreed” that the Psychology major enhanced their 
knowledge of different psychological perspectives/theories (e.g., biological, behavioral, information 
processing, evolutionary, psychoanalytic, etc.).  

 
Examples of Goals, Measurements 

 
The Psychology Program has developed and is in the process of implementing a 5-year Assessment Schedule as set 
forth in Appendix C.  
 
Impact of Assessment 

 



Assessment has provided invaluable feedback about the Psychology Program at DSU. The senior survey reveals 
that students need more career advising, advising and information about graduate study, and that they greatly prefer 
smaller classes in upper-division psychology courses. Results from direct assessment of program learning outcomes 
are likely to provide invaluable information about teaching and courses in psychology. 
 
Student Achievement 

 
Faculty employ various methods of assessing student achievement in the courses they teach. In general, faculty use 
graded quizzes, exams, assignments, papers, and projects to assess student achievement.  

 
Other indicators of student achievement include the success of DSU Psychology students being admitted to graduate 
programs. As of fall, 2013, 88% of Psychology Program graduates who applied to a graduate program were admitted 
and enrolled in a graduate program.  
 
STAFFING-RELATED INFORMATION: 
 
Table 6. Headcount of Faculty Education, Tenure and FTE 

Psychology     

  Year Year Year 

  2010-2011 2011-2012 2012-2013 

Faculty     

     Headcount  7 10 11 

     

With Doctoral Degrees     

     Full-time Tenured  1 1 1 

     Full-time Non-Tenured  4 6 7 

     Part-time  0 0 0 

  Year Year Year 

  2010-2011 2011-2012 2012-2013 

With Master’s Degrees*     

     Full-time Tenured  0 0 0 

     Full-time Non-Tenured  0 0 0 

     Part-time  1 1 2 

     

*Note: one part-time faculty is working on a Ph.D.  

     

With Bachelor’s Degrees**     

     Full-time Tenured  0 0 0 

     Full-time Non-Tenured  0 0 0 

     Part-time   1 2 2 

**Note: two part-time faculty are currently working on Master’s degrees 

     

Other     

     Full-time Tenured     

     Full-time Non-Tenured     

     Part-time      

     

Total Headcount Faculty     

     Full-time Tenured  1 1 1 



     Full-time Non-Tenured  4 6 6 

     Part-time   2 3 5 

     

FTE (A-1/S-11/Cost Study Definition)     

     Full-time   6 7 7 

     Part-time  1 3 5 

     Adjuncts  10 9 9 

Total Faculty FTE     

     

Number of Graduates     

     BA   1 4 

     BS  15 23 36 

     

     

Note. Headcount for 2010-2011 includes Jones, R. Carlson, Larsen-Rife, Ahad, Rahilly, V. Carlson, and Combs. 
Headcount for 2011-2012 includes Jones, R. Carlson, Larsen-Rife, Ahad, Rahilly, Olson, Chew, V. Carlson, Combs, 
and Decker. Headcount for 2012-2013 includes Jones, R. Carlson, Larsen-Rife, Ahad, Rahilly, Olson, Chew, V. 
Carlson, Combs, Child, Decker, and Stark.  
 
Existing full-time tenure-track faculty and their credentials are set forth in Table 9. New tenure-track faculty and their 
credentials are set forth in Table 10. Part-time, non-tenure track faculty and their credentials are set forth in Table 11. 
Adjunct faculty and their credentials are set forth in Table 4. Headcount of Tenure and FTE Education is set forth in 
Table 5. 
 
Table 9. Existing Full-time Tenure-Track Faculty 

Name Degree 
and 
Date 

Field Institution Rank Hired at 
DSU 

Involvement 

Carlson, 
Robert 

Ph.D., 
1998 

Psychology 
(Cognitive) 

University of 
California, Irvine 

Associate 
Professor 

July 1, 
2008 

Faculty Senate 
President; 
Academic 
Council; Faculty 
Excellence 
Committee 

Jones, John Ph.D., 
2003 

Psychology 
(Social-
Personality) 

State University of 
New York at Buffalo 

Associate 
Professor 

 July 1, 
2005 

GE Committee 

Larsen-Rife,  
Dannelle 

Ph.D., 
2006 

Human 
Development  

University of 
California, Davis 

Assistant 
Professor 

July 1, 
2009 

Chair, Social and 
Behavioral 
Sciences; 
Curriculum 
Committee; Dixie 
Forum 
Committee; 
Advisor Project Z 

 
Table 10. New Tenure-Track Faculty  

Name Degree 
and 
Date 

Field Institution Rank Hired Involvement 



Chew, 
Christine 

Ph.D. 
2006 

Counseling 
Psychology 

University of Denver Assistant 
Professor 

July 1, 
2011 

Best Practices 
Committee 

Olson, 
Kristine 

Ph.D. 
2011 

Experimental 
Psychology 
(Industrial-
Organizational 
Psychology) 

Washington State 
University 

Assistant 
Professor 

July 1, 
2011 

Academic 
Appeals 
Committee; 
Ombuds Advisor 

Pugliese, 
John 

Ph.D. 
2011 

Developmental 
Psychology 

Arizona State 
University 

Assistant 
Professor 

July 1, 
2013 

Academic 
Appeals 
Committee 

Rahilly, 
Michael 

Ph.D. 
2003 

Human 
Development 

University of 
California, Davis 

Assistant 
Professor 

July 1, 
2010 

Psychology Club 
Advisor, GE 
Committee; 
Sustainability 
Committee 

 
 
Table 11. Part-time Non-Tenure-Track Faculty. 

Name Degree  Field Institution Rank Hired 

Ahad, Palwasha Ph.D., 2010 Cognitive and Brain 
Sciences 

University of Nevada, 
Reno 

.67 Lecturer July 1, 
2010* 
January 1, 
2012 

Carlson, Valerie 
D. W. 

M.S., 1996 Biochemical 
Engineering 

University of 
California, Irvine 

.74 Lecturer August, 
2010 

Combs, Aaron M.S. 
expected 
2014 

Educational 
Psychology 

University of Utah .74 Lecturer/Advisor 2010 

Child, Steven MSW, 1997 Clinical Therapy 
emphasis in Social 
Work 

Arizona State 
University 

.74 Lecturer 2012 

Note. *Dr. Ahad was full-time from July 1, 2010, through December, 2011.  
 

Table 12. Adjunct Faculty 

Name Degree  Field Institution Hired 

Endsley, William Ph.D., 1976 Instructional Psychology Brigham Young 
University 

August, 2005 

Metzger, Colin M.S., 2003 Psychology Utah State University August, 2003 

Kohler, Spencer M.A., 2009 Mental Health Counseling University of Phoenix August, 2010 

Wahabu, Baako M.P.A., 2009 
M.Ed., 2007 

Public Administration 
Education 

Southern Utah 
University 

July, 2010 

Cantrell, Jim M.A., 2009 Developmental Psychology Chapman University January, 2012 

Robinson, Jeannie M.S., YEAR Psychology/School Counseling Utah State University January, 2012 

Eschler, Matt M.F.T., 1997 
Ph.D., 2011 

Marriage and Family Therapy Phillips Graduate 
Institute 
California Southern 
University 

October, 2011 

 



 
Faculty 
 
The Psychology faculty have broad expertise and specialization in high-demand areas of Psychology 
(Social/Personality Psychology, Developmental Psychology, Cognitive Psychology, Behavioral Neuroscience, 
Clinical/Counseling Psychology, and Industrial/Organizational Psychology). All full-time faculty have Ph.D.s and are 
dedicated to teaching and providing opportunities for students to be actively involved in research. Psychology faculty 
also conduct research for publication in scholarly journals and present scholarly work at regional and national 
conferences. Psychology faculty are active in department and campus governance and service. Psychology Program 
faculty also regularly serve as presenters in the Social and Behavioral Sciences monthly Brown Bag series presented 
to faculty, students and staff. 

 
Quantitative results from the Psychology Senior Survey suggest that 71% of respondents “strongly agreed,” 14% 
“agreed” and 7% “slightly agreed” that “Overall, I am satisfied with the quality of the psychology faculty at DSU. 
Student comments about faculty were overwhelmingly positive and focused on how individual faculty helped prepare 
students for graduate school, encouraged students to succeed, and were very knowledgeable in their area of 
expertise.  
 
Research 
 
Some faculty in the department are very active in ongoing research for presentation at conferences, publication in 
scholarly journals, and for student training. To facilitate the development of successful research programs, the 
Psychology Program developed a small research lab with equipment to conduct neuropsychophysiology research, 
including electroencephalography, electrocardiography and skin conductance. The research lab includes a small 
room for computer-testing as well as a space for observational research with multiple participants.  
 
Service 
 
Overall, faculty are very involved in departmental and college service. Below is a partial list of Psychology faculty 
contributions to campus over the past three years. The Psychology faculty have served to build a strong program and 
department in addition to supporting the University. 
 

Name Contributions to Campus 

Carlson, Robert Faculty Senate President elect; Academic Council; Faculty Excellence 

Committee; Hiring committees; University Council, Curriculum 

Committee, Faculty Professional Development Chair; 

Chew, Christine Best Practices Committee; Commencement Committee; Institutional 

Review Board member; SBS Brown Bag presenter; Career Day Presenter; 

Career Evening Presenter; Licensing Presenter; Presenter at Psychology 

Club; Hiring Committees; Women's Resource Center Committee 

Jones, John Developed Psychology Program; Psychology Program Head; Curriculum 

Committee; GE Committee; Hiring committees; 

Larsen-Rife,  

Dannelle 

Chair, Social and Behavioral Sciences; Curriculum Committee; Dixie 

Forum Committee; Advisor of the Psychology Club; Advisor Project Z 

(club); Chair of eight hiring committees; Conducted study of campus 

diversity and reported to Executive Staff; Chair of the SBS Academic 

Integrity Committee 

Olson, Kristine Academic Appeals Committee; Hiring committees in the department and 



on campus; Conducted study of campus diversity and reported to 

Executive Staff; SBS Academic Integrity Committee; Speaker at 

Psychology Club: Graduate School Readiness 

Rahilly, Michael Psychology Club Advisor, GE Committee 

 

Although the majority of Psychology are new to the area and Utah, faculty have made contributions to the 
community. Service to the community will undoubtedly increase as faculty become more integrated with the 
community and learn of opportunities and needs. 

Name Contributions to the Community 

Larsen-Rife,  

Dannelle 

Served as a board member and advisor to the St. George Children’s 

Museum; Hosted four public presentations and forums on topics in 

Psychology;  

Chew, Christine Speaker at Career Day; Volunteer Counselor at Grace Episcopal Church 

 

Development and Recruitment 
 

Impediments to Faculty Productivity and Satisfaction 

There are no major impediments to faculty productivity and satisfaction. The Psychology faculty are generally 
satisfied with available resources. Faculty have expressed some dissatisfaction with the condition of the building and 
classrooms. The most prominent concern is lack of a conference room and lack of a break room to eat lunch. Options 
are being explored to determine if a seldom used classroom can be converted to other space to alleviate these 
problems. Faculty express concern about regular leaks and smells in the building, as well as inconsistent heating and 
cooling (some offices are very hot while others are very cold at the same time). Concerns are addressed to the extent 
possible with relatively quick attention to leaks, smells and internet problems. 

Several faculty in Psychology would like to have more opportunities to conduct research with students and need 
resources for those endeavors. Space in the building is one impediment as there is no lab or conference space for 
faculty to hold lab meetings with more than two students at a time, and classroom space is not readily available when 
needed. In addition, faculty need research funds to facilitate smaller research projects that can lead to the 
development of grants for larger studies. An allotment of up to $3,000 per year for each faculty conducting research 
with students would serve to facilitate faculty-student research that is imperative for students who would like to go to 
doctoral programs in Psychology.  

New Faculty Recruitment 

The Psychology program has grown to the point that it is imperative to hire additional faculty in all major areas of 
specialization (Social/Personality Psychology, Developmental Psychology, Cognitive Psychology, Neuroscience, 
Applied Psychology which includes Clinical/Counseling Psychology, Marriage and Family Therapy, Health 
Psychology, and Sports Psychology among others) to meet the need for upper-division courses. Currently, upper-
division courses in Psychology are restricted to Psychology majors, Integrated Studies majors with an emphasis in 
Psychology, or Biology students who declare as premed. Students across campus from all majors have expressed 
an interest and desire to take upper-division courses in Psychology. In order to allow unrestricted access to upper-
division courses, at least three new faculty will be required. 
 
In addition to the major areas of expertise, faculty are needed who can teach APA Writing, research methods and 
statistics in addition to their specialty as these are courses required for graduation. The APA Writing course is an 
important feature of the Psychology Program that not only serves to prepare students for upper-division courses in 



psychology, but to also prepare them for writing grants, reports, and other documents as professionals. Indeed, other 
programs (nursing and education) on campus have expressed a need for their students to take the APA Writing 
course. In order to admit non-psychology students in this course, several additional faculty would be required. 
 
Students have expressed a need for a graduate program in Psychology in the St. George region as most 
professional work in Psychology requires a minimum of a Master’s degree. Some Psychology students enter the 
locally available MSW program through the University of Utah, however, there are few available spots (due to limited 
opportunities for internships in Social Work in the region). An informal survey of students revealed a desire for a 
Marriage and Family Therapy Master’s degree followed by Clinical/Counseling, or Sports Psychology. It is a top 
priority for the Psychology Program to pursue Master’s degrees in Psychology within the next three years to respond 
to this need. Many of the existing faculty can contribute to the development of a graduate program, but at least two 
additional faculty would be required with expertise in the specialty. 
 
Priority for hiring is as follows: 

A. Social/Personality Psychology 
B. Health Psychology 
C. Applied Psychology (Clinical/Counseling, Marriage and Family Therapy, or Sports Psychology) 
D. Developmental Psychology 
E. Cognitive Psychology 

 
Staff 
  
Full-time staff are set forth in Table 7. Part-time staff are set forth in Table 8. Two part-time staff provide the primary 
secretarial support for the Psychology Program (Katrina Haney and Felicia White) with 32 instructors. Back-up 
support is provided by one full-time secretary whose primary assignment is in the English Department (Janeene 
Cowley). One additional part-time secretary whose primary assignment is in Humanities and Philosophy (Francine 
Larger) provides back-up support to the Psychology Program. All secretaries in the School of Humanities provide 
back-up support to 14 programs/emphases with 55 instructors.  
 
Table 7. Full-time Staff 

Name Degree 
and Date 

Field Institution Position Hired  

Decker, 
Deborah 

M.A., 2013 Human 
Development 

Pacific Oaks 
University 

Advisor September, 
2013 

 
Table 8. Part-time staff 

Name Position Hired  

Cowley, Janeene Administrative 
Secretary 

 

Haney, Katrina .60 Secretary August, 2012 

Larger, Francine .40 Secretary 2011 

White, Felicia .40 Secretary August, 2012 

 
 
FUNDING-RELATED INFORMATION: 
 
Media, Information Resources, and Library Support 
 
The DSU library has been very responsive to the needs of the Psychology Program. Many lower-division courses 
utilize library resources, and all upper-division courses utilize library resources. The library subscribes to EbscoHost 



which provides access to PsychInfo, PsycArticles, PsycBooks, PsychiatryOnline, and Psychology & Behavioral 
Sciences Collection. The library also subscribes to PubMed, Sage Journals, and Science Direct. Articles that are not 
available on campus can be ordered through interlibrary loan in a relatively short amount of time. The library holdings 
and resources are current and relevant for the Psychology Program.    
 
Assessment has provided invaluable feedback about the Psychology Program at DSU. The senior survey revealed 
that students need more career advising, advising and information about graduate study, and that they greatly prefer 
smaller classes in upper-division psychology courses. Results from direct assessment of program learning outcomes 
are likely to provide invaluable information about teaching and courses in psychology.  
 
Physical Facilities 
 
The Psychology Program faculty, staff and students reside in the McDonald Center. The McDonald Center is shared 
with faculty, staff and students in history, political science, and sociology. In addition, English, humanities, and other 
courses are frequently taught in the McDonald Center.  
 
The McDonald Center was built in 1968 and remodeled in 1993. The McDonald Center has 11 classrooms with 8,361 
square feet, 3 offices with 26 square feet of space for lab/research, and 26 faculty/staff offices with 3,177 square feet. 
There is one small kitchen area and one room for the copier, mail and supplies.  
 
There are often leaks in the ceiling in the McDonald Center on both floors. Leaks have been detected in faculty 
offices, the copier room, classrooms, and in the common areas. Periodically there is an unpleasant smell in the 
McDonald Center that is noticed by faculty, staff and students that seems to be emanating from the basement and 
ceilings.  It appears that the smell is most prominent after there has been rain, but has been noticed at other times as 
well. The source of the unpleasant smell is unknown, but may be related to water damage and leaks in the building.  
 
The majority of the classrooms have free-standing small tablet-armed seating, while others have tables that sit two 
people with chairs. While all classrooms have computers with internet access, projectors, document cameras, dvd 
players and video recorders, many of the computers are more than five years old.  All classrooms have whiteboards 
or chalkboards. The classrooms have block walls painted white and there is very little natural light. Approximately 
21% of psychology graduates rated the quality of the classrooms and other facilities as “poor” in the Psychology 
Senior Survey. 
 
Because of the number of courses scheduled in the McDonald Center is quite high (42 psychology courses, 30 
English courses, 24 history courses and approximately 24 other courses), many psychology courses are scheduled 
in other buildings around campus. There is no classroom availability for additional psychology courses between the 
hours of 9:00 and 11:00 am in the McDonald Center during the week, or in other buildings on campus. Thus, 
additional sections of high demand courses cannot be offered during peak times. Additionally, lower division courses 
in psychology are capped at 45 students although many classrooms in the McDonald Center hold fewer students, 
thus limiting enrollment due to the availability and size of the classroom.   
 
There is one computer instructional lab in the McDonald building with one new instructor computer and 24 new 
student computers that were purchased with one-time funds in 2013. Faculty and students have noted that the room 
is very small and gets very hot with all of the computers and people in the room. The number of courses requiring 
use of the computer lab is increasing (primarily Psychology courses, but also English courses) such that the lab is in 
use the majority of the day. In the near future the number of courses requiring use of the computer lab in the 
McDonald Center will require an additional computer lab. 
 
There are two women’s restrooms (one on each floor), one men’s restroom (located on the first floor), and one faculty 
restroom (located on the second floor). All restrooms are in working order. The restrooms are kept clean and well-



stocked. Faculty and students have commented that there is often a substantial wait for the women’s restrooms, 
especially between classes, and that the bathrooms and stalls are very small and cramped. 
 
The common areas of McDonald Center are tiled (first floor) and carpeted (second floor). The carpets are cleaned 
periodically, but are showing wear. Given the volume of students who use the McDonald Center, the common areas 
and two stairways are often very crowded before and after classes. The elevator is very small, but functional. There 
is one table that seats two to three students in a common area to allow students a space to study, but it is in a central 
area that gets lots of traffic. Students have commented that there aren’t any appropriate study areas or student 
lounges for students in the social and behavioral sciences to study and collaborate. The Psychology Club holds 
formal and informal meetings in available classrooms in the evenings.  
 
The small break room contains a refrigerator, sink, microwave and a small counter. The faucet has been leaking for 
quite some time and has been requested to be repaired. There are no areas in the building for faculty to eat lunch, or 
hold meetings. Department meetings, interviews and other conferences (of three or more people) are held in 
classrooms (when they are available), or in other buildings. 
 
Faculty and staff offices are furnished adequately and contain filing cabinets and book shelves. Some faculty offices 
also have white boards for one-on-one instruction. All full-time and part-time faculty have telephones, computers and 
printers. 
 
Adjunct faculty share offices that recently became available. The offices used by adjunct faculty have adequate 
furnishings and computers. Not all adjunct offices have telephones yet. 
 
There is one copier available to all faculty and staff in the McDonald Center with regular usage by about 50 people, 
and it was purchased in February of 2011. A fax machine is available in the McDonald staff office. 
 
The electrical power in the McDonald staff office will sometimes go out, and the fuse trip, if too much electricity is 
used. Faculty and students have noted that wireless internet access in the McDonald building is unreliable and very 
slow. 
 
The Psychology Program recently received one-time funds to establish a neuropsychophysiology lab, observation 
room, and research space. Three offices were converted for research purposes. The new equipment will allow faculty 
and students to conduct research using the latest technology in neuropsychology and observational methods. The 
neuropsychophysiology lab and research rooms are very small (can only hold up to three people at a time), thus 
making holding lab meetings with students very difficult, especially since there are no other appropriate spaces in the 
McDonald building when classes are in session.  
 
Distance Learning 
 

1) In what way is your department involved in distance learning programs? 
 
The Psychology Program has participated in distance learning from the beginning of the program. Several 
faculty volunteered to undergo training. Three of the core lower division courses are offered online and 
several of the upper-division courses are offered online. 
 
In the 2010-2011 school year there were 4 psychology courses taught online which was about 4% of course 
offerings in psychology, and during the summer 50% of courses were offered online. In the 2011-2012 
school year there were 14 psychology courses taught online which is 11.9% of course offerings in 
psychology, and during the summer 50% of courses were offered online. In the 2012-2013 school year there 
were 12 courses taught online which was about 10% of course offerings and again in summer about 56% of 
courses were offered online.  



 
2) What is the purpose and scope of your distance learning efforts? 

The Psychology Program participates in distance learning to meet the needs of students. Five upper-
division courses have been developed to meet the needs of distance learners working toward a degree in 
Psychology. 
 

3) What is the faculty involvement in distance learning education? How many faculty are involved and what is 
the percentage of total faculty teaching time devoted to this? 
 
Three of the full-time faculty teach online, one part-time faculty, and one adjunct faculty teaches online. The 
percentage of total load varies by semester and faculty. For full-time faculty it is typically, 20 to 25% of 
faculty load (including overload). One part-time faculty teaches 100% online (3 courses each semester) and 
adjunct faculty teach as needed. 

CONCLUSIONS:  
 

1) What are the department’s strengths? What examples of long-term excellence, recent accomplishment, or 
improvement characterize the department’s recent history? What opportunities exist to extend and build on 
present strengths? 

The major strength of the department is the excellent faculty who are outstanding teachers, provide service to the 
campus, and are active in scholarly activity. All of the faculty in Psychology have terminal degrees and are active in 
their diverse areas of expertise. The varied expertise of the faculty in the program is a major strength of the program. 
In addition, faculty in the Psychology Program are very active in campus governance and service. The faculty work 
exceptionally well together and have been successful in accommodating the rapidly growing number of majors. Most 
faculty have been willing to teach overload courses to meet the high student demand, and some faculty have been 
willing to adapt their courses for online delivery. Importantly, the faculty and advisors maintain close relationships 
with students both in class and outside of class. There is a strong feeling of collegiality and comradery across the 
program. 
 
The Psychology Program developed PSY 3100 as a cross-listed course with the Criminal Justice Program, and PSY 
4520/4525 as a cross-listed course with the Biology Program, and will continue to look for opportunities to collaborate 
with other programs on campus to best meet the needs of students on campus and foster faculty collaboration to 
provide excellent academic preparation for students. 
 
Psychology faculty are leading efforts on campus related to diversity issues and academic honor and integrity. 
Faculty will continue to promote excellence in all areas on campus, especially those related to expertise within the 
program. Psychology faculty continue to strive to raise the level of excellence across campus. 
 
Psychology faculty are creating opportunities for students to not only conduct research, but also present research at 
national and regional conferences which is a standard in the discipline. Multiple faculty have created research labs 
and are encouraging students to join labs and to participate in conferences to enhance their learning experiences. 
 
The Psychology faculty and advisors are active in creating internships for students to gain practical experience and 
serve the community. This serves to enhance students’ educational opportunities as well as foster collaborative 
relationships with organizations in the community. The program strives to continue this endeavor and expand to paid 
summer internships. 
 
Graduates in psychology have been successful in gaining entry to graduate programs and fellowships, especially 
Master’s level programs. Feedback from those programs suggests that psychology graduates are academically well-
prepared to excel in their graduate program. 



 

2) What are the department’s weaknesses? Where could the department most improve? 
 
A limitation of the Psychology Program is an inability to open courses to students from other majors. There 
are many upper-division courses in psychology that would enhance the education of students from other 
majors, but because of the high number of psychology majors, there are restrictions on all upper-division 
courses to limit them to psychology students. Because of changes in the entrance exam for medical school, 
upper-division courses were recently opened to pre-med students. Several new courses are on hold until 
new faculty can be hired to meet the demand for the APA Writing course and other core courses. Related to 
this, it is difficult at best, if not impossible to provide release time for faculty to work on their non-teaching 
activities.  
 
To address the enrollment limitations upper-division courses, students have been able to add courses on an 
“as needed” basis. Additional adjunct faculty have been hired to assist with some additional lower division 
courses, and some full-time faculty have been willing to teach overload courses. Additional options for hiring 
faculty who can teach upper-division courses is being explored. 
 
Another weakness that has become apparent is that while the psychology faculty excel at service on 
campus, more effort can be directed to service for the community. Of note, most of faculty are new to the 
community and it has taken a short amount of time to establish professional connections in the community. 
Faculty are aware of this weakness and are developing additional opportunities to serve the community. 
 
Faculty are aware of the weakness in service to the community and are exploring options to become more 
involved, including potential partnerships with Intermountain Health and other agencies in the community. 
 
An identified weakness is that the Psychology Program needs more and better advising, especially to 
provide guidance and information about graduate school.  
 
Results from the Psychology Senior Survey highlighted weaknesses in advising. Advisors have been 
provided additional resources and training to meet students’ needs, and there is now one full-time and two 
part-time advisors to handle the high demand for services. In addition, the Psychology Program website has 
been revised and includes an advising page with regularly updated resources. 
 
An additional weakness of the Psychology Program is that it is a goal for students to join the National Honor 
Society in Psychology, Psi Ch. There has been difficulty in promoting the society and recruiting students 
who are eligible to take the time and spend the small amount of money to join.  
 
Psi Chi has been promoted extensively, and the Department was notified that it was approved for a chapter 
of the National Honor Society in December, 2014, and an installation and induction ceremony will be held in 
spring, 2015. 
 
Finally, students and faculty often remark about the inadequacy of the McDonald Center. Many faculty have 
to teach in other buildings across the street, sometimes with only 10 minutes between classes. There is no 
conference room, student study area, or faculty lounge. Importantly, the minimal lab space that has been 
carved out only allows for up to four people to work together at a time. In addition, there are regular 
concerns about foul smells in the building, the ceilings leak often, and the carpet is old, worn and damaged 
because of the leaks. Office space is at a premium with part-time faculty sharing offices, and large numbers 
of adjunct faculty sharing a small space under the stairwell. The computer lab is very small and cramped 
and becomes very hot when class is in session and all of the computers are in use. Faculty and students 
feel a bit dispirited in this environment, especially after they spend time in other buildings on campus. 



 
Several steps have been taken to address the limitations of the McDonald building, and options are being 
explored for others. First, some minor aesthetic work was conducted by some volunteers to remove old 
wood paneling from a common area. Additional seating and a small desk was purchased from surplus to 
provide areas for students. Some funds have been allocated to replace paper covering windows with blinds 
to allow for appropriate room-darkening to view the screen. Leaks and smells in the building are reported to 
campus services to address problems as soon as possible. In addition, large paintings depicting people who 
have mental illness were on loan from a faculty in the Art Department for fall semester 2014 and displayed 
in the building to replace old, dated art in the building. Finally, several fans were purchased to cool the 
computer lab as necessary. Other options for maximizing the use of space in the building are being 
explored. 
 

3) What challenges or obstacles make it difficult for the department to overcome these weaknesses? What 
further challenges do you foresee in the coming years? 

The biggest challenge to the psychology program is extraordinary growth of the major that necessitates funding 
additional tenure-track positions to meet the need for additional sections of upper-division courses, as well as funding 
for faculty/student research that is required for graduate education in psychology. These challenges have been 
consistent for the three years of the program and continue to be challenges. As mentioned, most faculty teach 
overloads, and the program is still limited in the courses that can be offered and only to select students, this also 
limits the ability for some faculty to provide additional research activities for students. The extraordinary growth of the 
program in three years appears to be the greatest challenge in terms of Ph.D. level faculty to teach multiple sections 
of core and required courses, as well as building space for the faculty, labs, and students. As students declare 
minors in Psychology and Health Psychology, as well as increasing numbers of Integrated Studies students with an 
emphasis in Psychology, meeting the demand for upper-division courses will continue to be a challenge. In addition, 
there remains a strong need to provide research experience for students interested in pursuing a Ph.D. in 
Psychology for them to be competitive.  

COMPREHENSIVE PLAN FOR THE FUTURE: 
 
Because the Psychology Program is a relatively young program that has grown rapidly, there are many opportunities 
for improvement to address challenges and foster a culture of excellence within the Psychology Program. The faculty 
in the Psychology Program endeavor to foster excellence in teaching, research, scholarship, service, and practice 
through faculty development, instructional resources, and collaboration. The addition of new faculty has helped the 
program grow and will continue to be a focus of the program especially with the addition of minors in psychology, and 
with the plans to open all psychology courses to students across campus in the coming years. 
 
In order for psychology students to be admitted to doctoral programs and top-rated Master’s degree programs, they 
need more research experience. Psychology Program faculty are committed to meeting these needs through the 
establishment of labs and research groups. The Psychology Program has established an account to solicit donations 
and manage funds for faculty/student research, including copying costs, research equipment, and travel funds to 
attend local, regional and national conferences. Institutional funding would help to further this goal. 
 
Another goal is to implement minors in psychology and health psychology, and develop a Master’s degree in 
Marriage and Family Therapy to meet the demand for a graduate level psychology degree in the surrounding 
community. This will not only serve psychology graduates well, but also provide much-needed trained professionals 
for the numerous available positions in the community. In addition, as new faculty become integrated in the 
community they will seek out opportunities for community service. 
 
Faculty are eager to assess program learning outcomes to address challenges identified through program evaluation. 
Results from the Psychology Senior Survey have been instructive and are being used to address challenges within 



the program. Feedback from students suggests that the Psychology Program needs to provide additional advising 
services to students. Until September, 2013, two part-time Lecturer/Advisors were devoting approximately 12 hours 
per week to over 400 students. A full-time Advisor was hired and there is one additional part-time Lecturer/Advisor. 
Both advisors have undergraduate degrees in psychology, and both are nearing completion of graduate degrees in 
Psychology. Additional resources have been ordered for the advisors to provide career and graduate education 
information to students. Faculty and the advisors are planning an annual “Psych Night” wherein students can meet 
the Psychology Program faculty and advisors, learn about preparation for careers and graduate education in 
psychology, learn about internships, and connect with other psychology majors. This will also help develop identify 
students who excel and may be eligible for Psi Chi membership. 
 
An important priority for the Psychology Program is to seek funding to remodel the McDonald building. Additional 
classrooms are needed not only for the Psychology Program, but other growing programs in Social and Behavioral 
Sciences and the History Program which share the building. The goal for the remodel would be to provide additional 
classrooms, an additional computer lab, faculty laboratory and research space, a conference room, study and 
meeting areas for students, and a faculty/staff break room. There is adequate space around the McDonald building to 
expand. 
 
The Psychology Program contributes to the Social and Behavioral Sciences general education requirement through 
two courses, and Global and Cultural Perspectives through one course. The Psychology Program is seeking GE 
status for additional courses in psychology and is developing additional courses to fulfill the Social and Behavioral 
Sciences and Global and Cultural Perspective status.  
 
Employment Information 
 
Since the program started in 2010, 15 Psychology students have gone to graduate school as follows: 
 
Table 5. Student Graduate School Enrollment  

Year Graduated Program School 

Fall, 2010 M.Ed. Psychology, School Counseling University of Utah 

Fall, 2010 M.A. Child Development Pacific Oaks College 

Fall, 2010 M.S. School Counseling Cleveland State University 

Fall, 2010 M.M.F.T. University of Texas, San Antonio 

Fall, 2010 M.S. Elementary School Counseling Southern Arkansas University, Lynchburg 
College 

Fall, 2011 M.S.W. University of Utah 

Spring, 2012 M.A. in Child Development 
Postgraduate Fellowship in Infant Family 
Mental Health 

Erikson Institute; 
University of Massachusetts, Boston 

Spring, 2012 M.S. Mental Health Counseling Southern Arkansas University, Lynchburg 
College 

Spring, 2012 M.S. in Marketing  Southern New Hampshire University 

Fall, 2012 M.S.W. University of Utah 

Spring, 2013 Ph.D. Social Psychology University of Utah 

Spring, 2013 M.S.W. University of Utah 

Spring, 2013 M.S. Counseling Psychology Argosy University 

Spring, 2013 Postgraduate Fellowship in Infant Family 
Mental Health 

University of Massachusetts, Boston 

Spring, 2013 M.S. Criminal Justice Weber State University 

 
 



Appendix A 
Program Learning Outcomes 

 

LEARNING GOAL 1: KNOWLEDGE BASE OF PSYCHOLOGY 
Demonstrate familiarity with the major concepts, theoretical perspectives, and historical trends in psychology. 

                                           
                                                        LEARNING OUTCOMES 
 

General Outcome Area BASIC LEVEL 
retention and comprehension 

DEVELOPING LEVEL 
analysis and application 

ADVANCED LEVEL 
evaluation and creation 

1.1 Nature of psychology a. Define psychology as the science 
that studies behavior and mental 
processes and the profession that 
applies that science 

b. Distinguish the similarities and 
differences between the professional 
and scientific communities in 
psychology 

c. Evaluate the influence of context in 
evolving definitions of psychology 
 

1.2 Relationship of psychology 
to Science 

 

a. Explain how psychology meets the 
criteria of science. 

b. Analyze how psychological research 
reflects scientific principles. 

c. Evaluate psychological science as a 
means of understanding behavior and 
mental processes. 

1.3 Structure of psychology a. List and explain the major research 
and applied subfields of psychology 

b. Differentiate subfields in relation to 
specific research topics and/or 
behavioral concerns 

c. Speculate about psychology’s 
continuing evolution and refinement of 
subfields 

1.4 Relationship of psychology 
to other disciplines 

a. Identify the connections between 
psychology and other disciplines 

b. Compare and contrast the 
assumptions, methods, and choice of 
problems of psychology with those of 
other disciplines 

c. Integrate knowledge derived from 
psychological science with that of other 
disciplines 

1.5 Objectives of psychology a. Identify and explain the primary 
objectives of psychology 

b. Compare and contrast the primary 
objectives of psychology 

c. Evaluate the strengths and 
limitations of the primary objectives of 
psychology 

1.6 Historic perspectives in 
psychology 

a. Describe the key eras of the major 
schools of thought in the history of 
psychology (including their founders, 
assumptions, explanatory concepts and 
methods 

b. Compare and contrast historical 
perspectives 

c. Assess the relative importance of the 
major schools of thought in the history 
of psychology 
 
d. Defend a historical perspective 
 

General Outcome Area BASIC LEVEL 
retention and comprehension 

DEVELOPING LEVEL 
analysis and application 

ADVANCED LEVEL 
evaluation and creation 

1.7 Contemporary a. Identify and describe the major b. Compare and contrast the c. Evaluate the utility and effectiveness 



perspectives in psychology 

 behavioral 

 biological 

 cognitive 

 evolutionary 

 humanistic 

 psychodynamic 

 sociocultural 

contemporary perspectives of 
psychology 

assumptions, methods, and other 
elements of major contemporary 
perspectives in psychology 

of contemporary psychological 
perspectives 
 
d. Describe how each perspective 
applies its findings to promote human 
welfare 

1.8 Main themes of psychology 

 heredity and 
environment 

 stability and change  

 free will vs. determinism 

 mind-body problem 

a. Identify the overarching themes of 
psychology 

b. Apply the overarching themes of 
psychology in explaining specific 
behaviors 
 
c. Debate the merits of each side of the 
overarching themes of psychology 

d. Evaluate the appropriateness of 
scientific explanations of behavior and 
mental processes from the standpoint of 
its overarching themes 
 
 
 

1.9 Content domains of 
psychology 

 cognitive 

 social and personality 

 developmental 

 biological 

 clinical 

a. Identify and explain basic concepts, 
theory, and research represented in the 
general content domains 

b. Apply and analyze concepts, theory, 
and research in the general content 
domains 

c. Evaluate and synthesize concepts, 
theory, and research in the general 
content domains 
 

1.10 Role of ethics a. Describe relevant ethical issues, as 
addressed by the APA code of ethics 

b. Apply relevant ethical principles, as 
addressed by the APA code of ethics 

c. Evaluate policies and procedures 
related to psychology research and 
practice using APA ethical principles 

1.11 Career opportunities a. Identify careers associated with 
psychology at the bachelor’s, master’s, 
and doctoral levels 

b. Compare and contrast the 
credentials, skills, and experiences 
required for a career in psychology 

c. Create an appropriate career plan 
related to individualized goals 

LEARNING GOAL 2: RESEARCH METHODS IN PSYCHOLOGY 
Understand and apply basic research methods in psychology, including research design, data analysis, and interpretation. 

                                                         
                                                 LEARNING OUTCOMES 
 

General Outcome Area BASIC LEVEL DEVELOPING LEVEL ADVANCED LEVEL 



retention and comprehension analysis and application evaluation and creation 

2.1 Scientific method 
 

a. Describe the basic characteristics of 
the scientific method in psychology 

b. Analyze how primary behavioral 
research adheres to scientific principles  

c. Design research that adheres to the 
principles of scientific method  
 

2.2 General research strategies 
 
 

a. Describe various general research 
strategies, including advantages and 
disadvantages of use  
 
b. Distinguish the nature of designs 
that permit causal inferences from 
those that do not 

c. Select and apply general research 
strategies to address appropriate kinds 
of research questions  
 
d. Categorize research articles that 
employ methods permitting causal and 
non-causal inferences 

e. Evaluate effectiveness of a general 
research strategy in addressing a 
research question 

2.3 Correlation a. Define correlation b. Interpret meaning of correlational 
findings 

c. Speculate about and evaluate the 
significance of correlational findings 

2.4 Experimentation a. Describe the role of controlled 
comparison in justifying a cause- effect 
claim 
 
b. Describe experimental design 
strategies to address research 
questions 

c. Compare and contrast different 
experimental research methods used 
by psychologists 

d. Design appropriate experiments to 
maximize internal and external validity 
and reduce the existence of alternative 
explanations 

2.5 Correlation vs. 
Experimentation 

a. Explain the difference between 
correlation and causation 
 

b. Match research questions to 
appropriate method 

c. Evaluate whether a specific research 
method warrants a cause-effect 
conclusion 
 
 
 

General Outcome Area BASIC LEVEL 
retention and comprehension 

DEVELOPING LEVEL 
analysis and application 

ADVANCED LEVEL 
evaluation and creation 

2.6 Research elements a. Define hypotheses, variables, and 
operational definitions 
 

b. Deduce hypotheses, variables, and 
operational definitions from research 
articles and scenarios 

c. Formulate testable research 
hypotheses, based on operational 
definitions of variables 

2.7 Participant selection and 
assignment 

a. Describe rationale for choosing and 
assigning specific group of participants 

b. Analyze potential influence of 
participant variables 

c. Design appropriate controlled 
conditions to minimize their effects, 
including random assignment 

2.8 Design quality a. Define validity and describe b. Analyze conditions that will enhance c. Evaluate the validity of conclusions 



(internal validity) conditions that enhance valid findings or detract from validity of conclusions derived from psychology research 

2.9 Generalization 
(external validity) 

a. Describe the relationship of research 
design to generalizability of results 
 

b. Analyze the generalizability of 
research findings based on strengths or 
weaknesses of research design 

c. Generalize research conclusions 
appropriately based on the parameters 
of particular research methods 

2.10 Reporting research 
findings 

a. Identify the basic components of 
APA style 

b. Explain (in writing) the methods, 
results and conclusions of a data 
collection project 

c. Write all sections of a research report 
and a review type paper applying APA 
style 

2.11 Research ethics a. Describe the basic principles of the 
APA code of ethics for research with 
human and animal participants, 
including the role of an IRB 

b. Adhere to the APA code of ethics in 
the treatment of human and nonhuman 
participants in the design, data 
collection, interpretation, and reporting 
of psychological research 

c. Evaluate the contributions and 
constraints entailed in adherence to 
APA code of ethics and make 
appropriate adjustments in design 
  
d. Complete an IRB application 

2.12 Sociocultural context and 
diversity 

a. Identify variations in behavior related 
to sociocultural differences 
 

b. Apply sociocultural framework to 
research strategies and conclusions 

c. Incorporate sociocultural factors in 
development of research questions, 
design, data collection, analysis, and 
interpretation 

2.13 Database skills a. Identify and locate relevant journals 
and databases in psychology 

b. Develop and adjust search 
strategies to represent adequate range 
of research  

c. Create efficient and effective search 
strategies to address research 
questions 
 
 

General Outcome Area  BASIC LEVEL 
retention and comprehension 

DEVELOPING LEVEL 
analysis and application 

ADVANCED LEVEL 
evaluation and creation 

2.14 Statistical skills a. Describe the differences between 
descriptive and inferential statistical 
analysis 
 
b. Define statistical significance and its 
role in interpreting research findings 

c. Analyze and interpret simple 
statistics from research results and in 
journal articles 
 
d. Distinguish between statistical and 
practical significance 

e. Evaluate statistical power in results 
by addressing effect size and 
confidence intervals 
 
f. Speculate about the implications of 
using the conventions of statistical 
significance in interpreting results 

2.15 Limits of scientific 
reasoning and evidence 

a. State how evidence is contextual and 
tentative 

b. Discuss the reasons why empirical 
findings and conclusions may change 
or require adjustment 

c. Justify the evolving nature of 
scientific findings 
 

 

LEARNING GOAL 3: CRITICAL THINKING SKILLS IN PSYCHOLOGY 



Respect and use critical and creative thinking, skeptical inquiry, and, when possible, the scientific approach to solve problems related to behavior and 
mental processes. 

                                                          
                                                              LEARNING OUTCOMES 
 

General Outcome Area BASIC LEVEL 
retention and comprehension 

DEVELOPING LEVEL 
analysis and application 

ADVANCED LEVEL 
evaluation and creation 

3.1 Use of evidence in 
psychology 
 
 

a. Discern difference between personal 
views and scientific evidence in 
understanding behavior 
 

b. Collect and use scientific  
evidence in drawing conclusions 
 and in practice 
 

c. Evaluate the quality, objectivity, and 
credibility of evidence of research 
findings in drawing conclusions and in 
practice 
 

3.2 Association skills a. State connections between diverse 
facts and theories 
 

b. Relate connections between  
diverse facts and theories  
 
c. Apply diverse facts and theories 
over a wide range of contexts 
 

d. Assess the quality of connections 
made between diverse facts and 
theories 
 

3.3 Argumentation skills a. Identify arguments based largely on 
anecdotal evidence and personal 
experience 
 

b. Deduce contradictory and  
oversimplified arguments based on a 
growing knowledge of the  
available facts and theories 

c. Develop sound, integrated  
arguments based on scientific  
reasoning and empirical evidence  

3.4 Detection of errors in 
psychological reasoning 

a. Identify common fallacies and poorly 
supported assertions regarding 
behavior 
 

b. Deduce contradictory and 
oversimplified arguments based on a 
growing knowledge of the available 
facts and theories 
 

c. Develop sound, integrated 
arguments based on scientific 
reasoning and empirical evidence 

3.5 Questioning skills a. Explain the appropriateness and 
relevance of questions with  
direction and guidance 

b. Differentiate independently between 
ill-defined and well-defined questions 

c. Evaluate and modify questions to 
eliminate ambiguity throughout the 
process of scientific inquiry 

General Outcome Area BASIC LEVEL 
retention and comprehension 

DEVELOPING LEVEL 
analysis and application 

ADVANCED LEVEL 
evaluation and creation 

3.6 Creativity a. Describe elements of creativity and 
its role in solving psychological 
problems 

b. Apply alternative strategies to known 
protocols 

c. Generate novel insights about the 
psychology of humans and nonhumans 

3.7 Problem solving a. Define the stages of problem  b. Apply problem solving strategy to c. Appraise the quality of solutions 



solving develop solutions to problems in 
diverse contexts 
 

  
d. Select optimal strategy from  
multiple alternatives 

3.8 Skepticism a. Define skepticism and its role  in 
psychological thinking 

b. Distinguish between scientific and 
pseudo-scientific explanations of 
human behavior and compare their 
relative value 

c. Maintain rigorous standards related 
to quality of scientific evidence in 
support of a behavioral claim 

 
 

LEARNING GOAL 4: APPLICATION OF PSYCHOLOGY 
Understand and apply psychological principles to personal, social, and organizational issues. 

                                                          
                                                              LEARNING OUTCOMES 
 

General Outcome Area BASIC LEVEL 
retention and comprehension 

DEVELOPING LEVEL 
analysis and application 

ADVANCED LEVEL 
evaluation and creation 

4.1 Healthy lifestyle a. Describe elements of healthy 
lifestyle 

b. Analyze a specific personal lifestyle 
and examine strengths and 
weaknesses 

c. Evaluate courses of action that could 
produce more beneficial outcomes 

4.2 Abnormal behavior a. Summarize the criteria of 
abnormality 

b. Apply criteria of abnormality to a 
given set of symptoms or 
characteristics 

c. Evaluate the significance of 
symptoms in the sociocultural context 

4.3 Positive psychology a. Summarize the emerging field of 
positive psychology 

b. Compare and contrast the 
abnormal and positive approach to 
promoting psychological well-being 

c. Evaluate the potential of the positive 
psychology movement as an applied 
area in psychology 

4.4 Psychological 
interventions 

a. Describe common characteristics of 
a psychological approach to solving 
problems 

b. Predict outcomes from the 
application of a psychological 
intervention 

c. Evaluate the quality of a 
psychological intervention taking into 
account the sociocultural context 

4.5 Potential for change a. List ways that psychological 
principles can facilitate personal, social, 
and organizational change 

b. Apply a psychological principle to 
facilitate positive change in a personal, 
social, or organizational behavior 

c. Evaluate the power of psychological 
strategies to promote change 

4.6 Applied areas in 
psychology (i.e. clinical, 
counseling, and 
industrial/organizational) 

a. Identify major applied areas in 
psychology 

b. Link applied areas to an appropriate 
psychological career 

c. Determine whether an applied 
specialty can produce a solution for a 
given psychological problem 

4.7 Personal application a. Identify psychological principles that b. Analyze your own behavior, c. Evaluate how what you know about 



have been influential in your own life emotional experiences, and personal 
characteristics according to 
psychological concepts and theories 

psychology may be used to improve 
your own life 

Adapted from APA guidelines for the undergraduate psychology major (American Psychological Association, 2007), and from Teaching, learning, and assessing in 
a developmentally coherent curriculum (Task Force on Strengthening the Teaching and Learning of Undergraduate Psychological Science, 2007). 



Appendix B 
Alignment of the psychology curriculum with program learning goals and outcomes 

 

 
COURSE 

 
ASSOCIATED LEARNING GOALS/OUTCOMES 
 

PSY 1010, General Psychology All BASIC level outcomes 

 
PSY 1100, Human Development Across the Lifespan 

1.2a., 1.6a., 1.7a., 1.8a., 1.9a.  
2.1a., 2.2a., 2.3a., 2.4a., 2.5a., 2.12a., 2.15a. 
3.1a., 3.2a., 3.3a., 3.4a., 3.6a., 3.7a. 
4.4a., 4.5a., 4.7a.   

 
PSY 2010, Introduction to Writing for the Behavioral 
Sciences 

1.10a., 1.10b., 1.11a.,  
2.10a., 2.10b., 2.13a. 
3.1a., 3.2a.   

PSY 2210, Psychology of Personal Growth 4.1a., 4.1b., 4.3a., 4.3b., 4.5a., 4.5b., 4.6a., 4.6b., 4.7a., 
4.7b. 

 
PSY 3000/3005, Statistical Methods in Psychology with 
Lab 

1.2a., 1.2b.,1.10a., 1.10b. 
2.1a., 2.1b., 2.2a., 2.2b., 2.3a., 2.3b., 2.4a., 2.4b., 2.5a., 
2.11a., 2.14a.-f. 
2.15a., 2.15b. 
3.1a., 3.1b., 3.4a., 3.5a., 3.7a.-c. 

PSY 3010/3015, Research Methods in Psychology with 
Lab 

1.1a., 1.1b., 1.2a.-c., 1.3a., 1.3b., 1.5b., 1.10a.-c. 
All learning goal 2 outcomes at the Basic and 
Developing Level  
2.1c., 2.2e., 2.3c., 2.4d., 2.5c., 2.6c., 2.7c., 2.8c., 2.9c., 
2.11c., 2.12c., 2.14e., 2.15c. 
3.1a.-c., 3.2a.-c., 3.3a.-c., 3.6a., 3.6b., 3.7a.-c.    

PSY 3120, Cognitive Psychology 1.3b., 1.4b., 1.4c., 1.7b., 1.9a., 1.9b., 1.9c.,  
2.8c., 2.13a., 2.15b, 2.15c. 
3.1c., 3.2b., 3.2c., 3.2d., 3.3b., 3.4b., 3.4c.,  

PSY 3215, Development in Infancy and Childhood 1.1a.-c., 1.2c., 1.3a.-c., 1.4a.-c., 1.8a.-d., 1.9a.-c., 1.11a., 
1.11b. 
2.2e., 2.3c., 2.4a.-c., 2.5c., 2.8c., 2.9c., 2.12a., 1.12b., 
2.13a., 2.14c., 2.14d., 2.15b., 2.15c.,  
3.1c., 3.2b.-d., 3.3b., 3.3c., 3.4a.-c., 3.5a.-c., 3.7a.-c. 
4.5a.-c., 4.7a.-c.  

PSY 3220, Psychology of Adolescence and Emerging 
Adulthood 

1.1a.-c., 1.2c., 1.3a.-c., 1.4a.-c., 1.8a.-d., 1.9a.-c., 1.11a., 
1.11b. 
2.2e., 2.3c., 2.4a.-c., 2.5c., 2.8c., 2.9c., 2.12a., 1.12b., 
2.13a., 2.14c., 2.14d., 2.15b., 2.15c.,  
3.1c., 3.2b.-d., 3.3b., 3.3c., 3.4a.-c., 3.5a.-c., 3.7a.-c. 
4.5a.-c., 4.7a.-c. 

PSY 3230, Adult Development and Aging 1.1a.-c., 1.2c., 1.3a.-c., 1.4a.-c., 1.8a.-d., 1.9a.-c., 1.11a., 
1.11b. 
2.2e., 2.3c., 2.4a.-c., 2.5c., 2.8c., 2.9c., 2.12a., 1.12b., 
2.13a., 2.14c., 2.14d., 2.15b., 2.15c.,  
3.1c., 3.2b.-d., 3.3b., 3.3c., 3.4a.-c., 3.5a.-c., 3.7a.-c. 
4.5a.-c., 4.7a.-c. 

PSY 3400, Psychology of Abnormal Behavior 1.3a.-c., 1.4a.-c., 1.7a.-c., 1.8a.-d., 1.9a.-c., 1.10a.-c., 
1.11a., 1.11b. 



2.1a.-c., 2.2d., 2.2e., 2.3a.-c., 2.3a.-d., 2.4a.-d., 2.5a.-c., 
2.6a.-c., 2.12a., 2.12b., 2.13a.,  2.13b., 2.15a.-c. 
3.1a., 3.2b-d., 3.4a.-c., 3.6b., 3.6c., 3.8a.-c. 
4.2a.-c., 4.4a.-c., 4.5b., 4.5c., 4.6a.-c., 4.7a.-c. 

PSY 3410, Social Psychology 1.1c., 1.2b., 1.2c., 1.3a.-c., 1.4a., 1.5a.-c., 1.8a.-d., 1.9a.-
c., 1.10a.-c. 
2.1a-c., 2.3c., 2.4a.-c., 2.5c., 2.6a., 2.6b., 2.10a., 2.10b., 
2.12a., 2.12b., 2.13a., 2.14c., 2.14d., 2.15b., 2.15c.,  
3.1c., 3.2b.-d., 3.3b., 3.3c., 3.4a.-c., 3.5a.-c., 3.7a.-c. 
4.7a.-c. 

PSY 3420, Organizational Behavior 1.1c., 1.2b., 1.2c., 1.3a.-c., 1.4a., 1.5a.-c., 1.8a.-d., 1.9a.-
c., 1.10a.-c. 
2.1a-c., 2.3c., 2.4a.-c., 2.5c., 2.6a., 2.6b., 2.10a., 2.10b., 
2.12a., 2.12b., 2.13a., 2.14c., 2.14d., 2.15b., 2.15c.,  
3.1c., 3.2b.-d., 3.3b., 3.3c., 3.4a.-c., 3.5a.-c., 3.7a.-c. 
4.6a.-c., 4.7a.-c. 

PSY 3460, Health Psychology 1.3a.-c., 1.4a.-c., 1.7a.-c., 1.8a.-d., 1.9a.-c., 1.10a.-c., 
1.11a., 1.11b. 
2.1a.-c., 2.2d., 2.2e., 2.3a.-c., 2.3a.-d., 2.4a.-d., 2.5a.-c., 
2.6a.-c., 2.12a., 2.12b., 2.13a.,  2.13b., 2.15a.-c. 
3.1a., 3.2b-d., 3.4a.-c., 3.6b., 3.6c., 3.8a.-c. 
4.2a.-c., 4.4a.-c., 4.5b., 4.5c., 4.6a.-c., 4.7a.-c. 

PSY 3700, Personality Theory 1.1c., 1.2b., 1.2c., 1.3a.-c., 1.4a., 1.5a.-c., 1.8a.-d., 1.9a.-
c., 1.10a.-c. 
2.1a-c., 2.3c., 2.4a.-c., 2.5c., 2.6a., 2.6b., 2.10a., 2.10b., 
2.12a., 2.12b., 2.13a., 2.14c., 2.14d., 2.15b., 2.15c.,  
3.1c., 3.2b.-d., 3.3b., 3.3c., 3.4a.-c., 3.5a.-c., 3.7a.-c. 
4.7a.-c. 

PSY 3711, Behavioral Neuroscience 1.2a.-c., 1.3a.-c., 1.4b., 1.4c., 1.5c., 1.7a.-c., 1.8a.-c., 
1.9a.-c., 1.10c. 
2.1b., 2.2e., 2.3b., 2.3c., 2.4a-c., 2.5b., 2.5c., 2.6a.-c., 
2.8c., 2.9c., 2.11b., 2.13c., 2.15a.-c. 
3.1b., 3.1c., 3.2b., 3.3b., 3.4b., 3.8b. 

PSY 4000, History of Psychology 1.4a.-c., 1.5a.-c., 1.6a.-c., 1.8a.-c., 1.9a.-c. 
2.1a.-c., 2.12a.-c., 2.13a.-c. 
3.1a.-c., 3.2a.-d., 3.3a.-c., 3.4a.-c., 3.6c., 3.8a.-c.  

PSY 4140, Cognitive Neuroscience 1.2a.-c., 1.3a.-c., 1.4b., 1.4c., 1.5c., 1.7a.-c., 1.8a.-c., 
1.9a.-c., 1.10c. 
2.1b., 2.2e., 2.3b., 2.3c., 2.4a-c., 2.5b., 2.5c., 2.6a.-c., 
2.8c., 2.9c., 2.11b., 2.13c., 2.15a.-c. 
3.1b., 3.1c., 3.2b., 3.3b., 3.4b., 3.8b. 

PSY 4150, Sensation and Perception 1.3b., 1.4b., 1.4c., 1.7b., 1.9a., 1.9b., 1.9c.,  
2.8c., 2.13a., 2.15b, 2.15c. 
3.1c., 3.2b., 3.2c., 3.2d., 3.3b., 3.4b., 3.4c., 

PSY 4160, Attention and Consciousness 1.3b., 1.4b., 1.4c., 1.7b., 1.9a., 1.9b., 1.9c.,  
2.8c., 2.13a., 2.15b, 2.15c. 
3.1c., 3.2b., 3.2c., 3.2d., 3.3b., 3.4b., 3.4c., 

PSY 4200, Psychology of Morality 1.1c., 1.2c., 1.3b., 1.3c., 1.4a.-c., 1.5c., 1.7c., 1.7d., 1.8d. 
2.2d., 2.2e., 2.5c., 2.6c., 2.8b., 2.8c., 2.9b., 2.9c., 2.12a.-
c., 2.15a.-c. 



ALL level 3 learning outcomes 
4.7a.-c. 

PSY 4210, Hearts and Minds: Persuasion, Propaganda, 
and Deception 

1.1c., 1.2c., 1.3b., 1.3c., 1.4a.-c., 1.5c., 1.7c., 1.7d., 1.8d. 
2.2d., 2.2e., 2.5c., 2.6c., 2.8b., 2.8c., 2.9b., 2.9c., 2.12a.-
c., 2.15a.-c. 
ALL level 3 learning outcomes 
4.7a.-c. 

PSY 4300/4305, Introduction to Counseling and 
Psychotherapy/Lab 

1.10a-c.,1.11a.-c. 
3.1a.-c., 3.2a.-d., 3.4a.-c., 3.5a.-c., 3.7a.-c. 
4.2a.-c., 4.3a.-c., 4.4a.-c., 4.5a.-c., 4.6a.-c. 

PSY 4440, Addiction 1.3a.-c., 1.4a.-c., 1.7a.-c., 1.8a.-d., 1.9a.-c., 1.10a.-c., 
1.11a., 1.11b. 
2.1a.-c., 2.2d., 2.2e., 2.3a.-c., 2.3a.-d., 2.4a.-d., 2.5a.-c., 
2.6a.-c., 2.12a., 2.12b., 2.13a.,  2.13b., 2.15a.-c. 
3.1a., 3.2b-d., 3.4a.-c., 3.6b., 3.6c., 3.8a.-c. 
4.2a.-c., 4.4a.-c., 4.5b., 4.5c., 4.6a.-c., 4.7a.-c. 

PSY 4800, Psychology Practicum TBD 

PSY 4910, Capstone Research in Psychology  1.1a., 1.1b., 1.2a.-c., 1.3a., 1.3b., 1.5b., 1.10a.-c., 1.11a.  
ALL learning goal 2 outcomes 
ALL learning goal 3 outcomes  

PSY 4999, Capstone Seminar in Psychology 1.8a.-c., 1.9a.-c.,   
2.3a.-c., 2.4a.-c., 2.5a.-c., 2.12a.-c., 2.13a-c., 2.15a-c. 
ALL level 3 learning outcomes 

 
* This alignment matrix is intended as guidance to program faculty. The learning goals/outcomes ultimately 
associated with individual courses depends upon the professional judgment of individual course 
instructors.  The intent of program faculty is to promote the achievement of every learning goal/outcome by 
the time students graduate with their Bachelor’s degrees.  
 

 
 
  



 

 
Appendix C 

Psychology Program Learning Outcomes and 5-Year Assessment Schedule 
 

Psychology 
2013-2014 

Social and Behavioral Sciences 
School of Humanities 
Dixie State University 

 

Program Learning 
Outcomes 

When PLOs Assessed 
during a 5-year cycle 

Direct Evidence of 
Student Learning 

Indirect Evidence of 
Student Learning 

 A
Y 
13
-
14 

A
Y 
14
-
15 

AY 
15-
16 

AY 
16-
17 

AY 
17-
18 

  

PLO 1: Demonstrate 
familiarity with the major 
concepts, theoretical 
perspectives, and historical 
trends in psychology. 

X X X X X 

Pretest* in PSY 1010 
Posttest in PSY 4910 

Psychology Senior 
Survey  

PLO 2: Understand and 
apply basic research 
methods in psychology, 
including research design, 
data analysis, and 
interpretation. 

 X X X X 

Pretest in PSY 1010 
Posttest in PSY 4910 
Senior Capstone 
project 

Psychology Senior 
Survey 

PLO 3: Respect and use 
critical and creative thinking, 
skeptical inquiry, and, when 
possible, the scientific 
approach to solve problems 
related to behavior and 
mental processes. 

  X X X 

Pretest in PSY 1010 
Posttest in PSY 4910 
Senior Capstone 
project 

Psychology Senior 
Survey 

Note. *The pretest-posttest is under development.  
 


